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Advanced Placement English Literature and Composition Syllabus

English 11

Mrs. Kendall

Room 83

Voicemail: 742-7346 X 583

Email: ckendall@coventryct.org
Websites: 

CHS: http://coventryps.org/chs/index.html 

Mrs. Kendall’s: http://sites.google.com/site/chskendalleng/ 

Course Overview

The Advanced Placement English Literature and Composition course is a college-level class that engages students in a careful and critical analysis of complex literary texts.  The course is broken into two parts with a chronological survey of British and American literature, with an emphasis on works from the 16th to the 21st century (AP Course Description, May 2007-May 2008, page 45).  Close reading is emphasized over breadth of material covered.  In this course, students “read deliberately and thoroughly, taking time to understand a work’s complexity, to absorb its richness of meaning, and to analyze how that meaning is embodied in literary form.  In addition to considering a work’s literary artistry, students reflect on the social and historical values it reflects and embodies” (AP Course Description, May 2007-May 2008, page 45).  Some of this contextual information will be provided by the instructor and through supplementary readings, but students will also be expected to seek out information on their own particularly during the literature circles.   Selected readings from the course textbook The Bedford Introduction to Literature: Reading, Thinking, Writing and titles such as Macbeth, The Crucible, The Scarlet Letter, The Great Gatsby, Pride and Prejudice and Slaughterhouse-Five will be read by all students in the class; additionally, students will be asked to participate in a literature circle each semester in which they will choose a text from a list of titles.  Students will compose two formal and interpretative literary essays that involve research: for each of the two literary circles, students will compose a literary analysis that interprets and evaluates a novel or drama in terms of the historical, social and cultural values it contains, focusing on the literary elements of style, theme, figurative language, imagery, symbolism, tone, etc., used by the author or playwright.  
Writing workshops comprise the second component of the course.  Students will respond to weekly blog postings in which they will share their “experience” of literature using exploratory writing (AP Course Description, May 2007-May 2008, page 45). The third type of writing that will be required is expository writing, both timed and untimed.  The untimed, extended analyses will provide students an opportunity to edit and revise their work based on instructor and peer feedback.  The timed in-class responses, given at least once every two weeks, ask students to draw upon textual details to interpret the meaning of the work.  The writing text used for this course is Kelley Griffith’s Writing Essays about Literature.  Students will all have a copy of the text and readings will be assigned in addition to the course literature to enhance their written interpretations of texts.  All graded essays will be evaluated using the nine-point AP style rubric.  Written teacher feedback is provided on both formal and in-class essays.  Lastly, a program of intensive vocabulary and grammar development is an integral part of the AP English Literature and Composition course.  Through weekly exercises in Word Wealth and SAT style sentence-completion drills, students develop a wide-ranging vocabulary and improve their writing.  Word Wealth is a uniquely helpful vocabulary book because it contains units on Latin and Greek roots and prefixes.  Ward Miller estimates that from the 600 words and 300 prefixes and roots contained in the book, students will be able to derive the meanings of 15,000 to 20,000 words. Students will be presented with a list of 20 words per week and quizzed weekly.

My philosophy for this course is to combine a chronological study of British and American literature with a genre study.  An introduction and study of each genre is emphasized in the first half of the course.  Students are expected to apply their knowledge of different genres in the second half of the course.  Each unit will have a genre focus as well as a writing focus aimed to improve the quality of written responses from students in responding to all areas of fiction.  Texts from outside of the literary period are introduced in each unit to enrich the depth of material covered and allow students to make connections to literature across the ages.
Writing Expectations 
As this is a literature and a composition course, students will be expected to use every assignment that involves writing to practice their best composition skills. Composition assignments will include: paragraphs, timed writes (essay tests), and formal essays (personal, expository and argumentative). No matter the kind of writing assigned, students’ best composition skills should be practiced. We will work to improve organization of points, use of supportive evidence and connection of this evidence to an overall argument, use of standard written English, sentence variety, and effective word choice. 
1.   Chapters from Zinsser, On Writing Well and Griffith’s Writing Essays about Literature will supplement composition instruction. Students will be expected to rewrite larger papers and literary analyses after they receive feedback. 

2.  Conference guidelines are structured around the conference strategies articulated by Janice Edgerson Hudley in her AP Central piece, “Conferences with Student Writers”. The research indicates that this process must be part of the course’s initial instruction as students must be trained to provide the appropriate types of feedback and comments to affect change in the writing of peers and to accept constructive peer critique of their own work.  Original drafts with comments and AP rubrics attached are required with the final paper.
3. Timed writes (essay tests) will be scored using scoring guides from the AP English Literature and Composition Exam for that specific question or from the AP 9 point essay rubric. 

4.  The length of critical papers such as The Canterbury Tales paper, the paper on 16th-19th Century British poems, The Scarlet Letter paper, an analysis of Emily Dickinson’s poetry, an exploration of mood in Dark Romantic literature, etc. will be 2-3 double-spaced pages.  The length of the research-driven analytical papers used in conjunction with the literature circles will be 5-6 double-spaced pages.

5. Grammar and usage: As a junior in an AP English Literature and Composition course, students should have a good command of standard written English. There will be mini-lessons throughout the course dealing with complex grammar and usage issues, sentence construction, and diction. 

Course Planner
SEMESTER 1-- BRITISH LITERATURE

Summer Reading

Preceding the course, the summer reading assignments consist of the following texts: 

Required: Frankenstein by Mary Shelley, and The Adventures of Huckleberry Finn by Mark Twain. 
Students will write on the following questions: 
· What emotional reactions did you have to the monster’s experiences in Frankenstein?
· What is the author’s purpose in each novel: The Adventures of Huckleberry Finn by Mark Twain, and Frankenstein by Mary Shelley? How is the purpose of the novel made clear by the author? What is the intended effect on the reader? What effect did it have on you? How was the effect achieved through the authors’ writing techniques?  
Unit 1 Reading and Writing about Literature (2 weeks)

After a few days of informal discussion of the summer reading, I begin the year

by having students read chapters 1-8 of Writing Essays about Literature, two chapters

per night. This book focuses on interpreting literature and addresses the questions: “(1) How can we read literature? And (2) How can we write about it?” (Griffith 3).  This book provides a review of the elements of fiction, different genres and an introduction to literary criticism and theory.  It also contains instructions on the writing process and choosing a topic.  
This unit also covers the nature of writing assignments in AP Literature and uses online materials such as “An Exam Reader’s Advice on Writing” by Conni Shelnut from the APCentral collegeboard website. As students read Griffith, I distribute The Bedford Introduction to Literature: Reading, Thinking, Writing, 8th ed., Sound and Sense: An Introduction to Poetry, 7th edition, Beowulf, and The Canterbury Tales and assign their first paper on The Canterbury Tales.
I will administer an AP test benchmark on each of the tests required on the AP exam: the poetry prompt, the prose prompt, and free response, as well as the multiple choice section to measure their improvement as the year progresses.  These benchmark essays will receive a holistic score and improvement from this initial score, or maintenance of a high mark will figure into their in class writing grade for the quarter.
Unit 2 Foundations of British Literature (2 weeks)
In this unit there is a particular emphasis on poetry, since poems are the first oral and then written forms of literature in the English language, namely, the epic Beowulf.  Students will learn about the origins of British literature and the concept of an epic hero as they read Beowulf.  They will 
simultaneously be reading about the basics of poetry: tone, speaker, rhythm and sound as presented in The Bedford Introduction to Literature chapters 21 to 31.  They will then read the prologue of Chaucer’s narrative poem, The Canterbury Tales, and complete their first critical writing assignment.  This paper enables me to assess students’ formal writing skills and provides an opportunity for instructor feedback and student revision in Unit 3. 
In-class reading aloud of poetry with discussion of tone, speaker and sounds.
In-class creative writing: converting words and photography/landscape into a “poem.”
Written Assessment (Timed): critical analysis of poem (reader- response theory).
Written Assessment: Character Development in The Canterbury Tales
"It seems a reasonable thing to say
What their condition was, the full array
Of each of them, as it appeared to me,
According to profession and degree"
In the Prologue to The Canterbury Tales, Chaucer describes in detail many of the characters who will accompany the narrator on his pilgrimage.  While Chaucer uses these character sketches to describe the physical features and occupations of each character, he also illustrates how the characters behave and what role they play in society. Think about these fellow travelers and the descriptions provided by Chaucer, and then choose one character to focus on for further analysis. Write an essay defending how this character needs to be part of the religious, and/or social environment.  


Writing Focus Chapter 9 of Writing Essays about Literature “Drafting the Essay”
Unit 3 Renaissance, Restoration, Romanticism, Victorian Era (10 weeks)

In this unit there is a continued emphasis on understanding the complexities of poetry as well as a study of drama.  Our study of poetry will focus on language, imagery and symbolism as well as the beauty of the poem as a whole in its structure and in the meaning conveyed by the language of the poem.  Poems will be read from The Bedford Introduction to Literature: Reading, Thinking, Writing.
Students will participate in writing workshops in which student sample essays addressing The Canterbury Tales question will be reviewed and critiqued as a class.  Students will peer edit their classmates’ papers and have individual conferences with the instructor to get feedback on their writing.  They will resubmit this paper for a final grade in the middle of this unit.  There are three timed written assessments in this unit.
The basics of drama will be covered in this unit: theme, structure, character, plot, soliloquy, and aside.   Students will read chapters 43-49 on drama from The Bedford Introduction to Literature. Realistic and nonrealistic drama, as well as experimental drama, will be explored including a reading of Macbeth.  Cultural and historical context of plays as well as the influence of social values on plays, novels and poems will be discussed as a class and applied to the students’ formal evaluation of their chosen literature circle texts.
Lastly, students will also read Jane Austen’s Pride and Prejudice. Students will analyze Austen’s use of irony in the novel. The following issues may be addressed: the role of women, discrimination, money and social status, marriage and social status, social status in general. 
Writing Focus Chapter 10 of Writing Essays about Literature “Revising and Editing”
Due: Revised version of The Canterbury Tales essay 

Written Assessment (Timed):  Foreshadowing in Macbeth
Prompt: When you think back to the opening scene or chapter of some works, you realize that early incidents or events became more and more important as you got further on in the work. The writer's technique here is foreshadowing, hinting or suggesting outcomes early in the work without giving the whole story away. The real importance of the first scene might not be revealed until much later in the work, perhaps not until the very end. Macbeth is a play which uses foreshadowing in such a way to suggest to the reader (or viewer) the conflicts yet to come. 
Write an essay in which you analyze the opening scene of Macbeth. Explain the incidents or events and how they take on more meaning or significance later in the play. Be sure to tell at what point the true importance of the opening scene becomes clear to the reader/ viewer. 
Written Assessment (Timed):  Comparison of Two Poems: Marlow and Raleigh 
Two poems follow.  The second poem “The Nymph’s Reply to the Shepherd” is a response to the first one “The Passionate Shepherd to his Love”.  Read the two poems carefully. Then, in a well-organized essay, show how the speaker in the second poem both changes the shepherd's imagery and introduces new imagery to respond to his proposal. Develop your essay by making specific references to the texts.

Written Assessment (Timed):  Comparison of Two Poems: Wordsworth and Herrick 
Read the poems about daffodils by William Wordsworth: “Daffodils” and Robert Herrick: “To Daffodils” in the attached document. In a well-developed essay, compare and contrast the themes expressed in the two poems. Develop your essay by making specific references to the texts.
Written Assessment: Students must choose a poem from this unit and write a 2-3 page interpretation of the poem based upon its textual details; those who wish may present their analysis to the rest of the class. This assignment, while primarily drawing upon skills of interpretation, engages students in writing for understanding, as they make notes, and writing for analytical explanation.


Unit 4 Literature Circle (3 weeks)
Directions: Choose 1 from the list of plays and novels. If you choose a play this semester you will read a novel 2nd semester.  If you choose a novel, you will read a play by an American author.

Students will compose a literary analysis that interprets and evaluates a novel or drama in terms of the historical, social, and cultural values it contains, as well as a focus on the literary elements of style, theme, figurative language, imagery, symbolism, tone, etc., used by the author or playwright.  
Writing Focus Chapter 11 of Writing Essays about Literature “Documentation and Research”
Plays

Beckett, Samuel.  Waiting for Godot.
Shakespeare, William.  As You Like It.
Novels

Bronte, Emily.  Wuthering Heights.
Bronte, Charlotte.  Jane Eyre.
Voltaire, Candide.

Flaubert, Gustave. Madame Bovary
Unit 5 20th Century British/Irish Literature (3 weeks)
This unit contains an emphasis on the genre of the short story: theme, structure, setting, character, plot, dialogue, point-of-view, symbol, and allegory.  Selections and the introductions from Chapters 1-20 on “Fiction” in The Bedford Introduction to Literature are read in conjunction with the titles listed below.  Irish authors, a personal favorite of the instructor, are highlighted during this study of modern and post-modern authors.  

Essential Question: How does the short story work on many levels to create a unified effect?

Students develop skills to pinpoint and clearly explain the particular effect an author achieves in a piece of short fiction and show how the author achieves that effect through the use of such elements as symbols, imagery, diction, and organization.
Readings
Hughes, “Thistles,”; Thomas, “Do Not Go Gentle into That Good Night” and “Fern Hill”;  Lawrence, “The Rocking Horse Winner”; Woolf, excerpt from Mrs. Dalloway, questions/handout reproduced from 2002, 2003 AP Student Guide; Auden, “Musee des Beaux Arts”, “That night when joy began”, and “The Unknown Citizen”.

Frank O’Connor, “The Drunkard.”
Written Assessment (Timed): Prompt: James Joyce: “Eveline”. Joyce said that this and other stories he wrote about Dublin dealt with the “spiritual paralysis” of its citizens.  What evidence in this story supports that idea as a major theme?
Seamus Heaney, “Digging”.
William Butler Yeats, “Leda and the Swan”.
Writing Focus Chapter 12 of Writing Essays about Literature “Taking Essay Tests”
Two hour Mid-year exam: A shortened version of released AP exams - Usually 32-35 multiple choice questions and two essays. The AP formula is applied to the grading to provide a performance status for the students.

SEMESTER 2-- AMERICAN LITERATURE
Unit 6 Foundations of American Literature (5 weeks)
Literature in this unit focuses on Native American myths and poems, Puritan literature including poems by Anne Bradstreet and Jonathan Edwards’ sermon “Sinners in the Hands of an Angry God,” as well as  slave narratives by Oloudah Equiano and Frederick Douglass.  The slave narrative study also incorporates modern texts such as “Aren’t I a Woman” by Sojourner Truth and “Woman Work” by Maya Angelou.  Civil war poems by Walt Whitman will also be studied.  Class discussion will focus on close analysis of texts, as well as on broad literary, intellectual, and cultural developments in antebellum America.

To enhance the Puritan section of this unit, selections have been taken from the Dark Romantic period and the 1950s that reflect the Puritan setting, namely The Scarlet Letter by Nathaniel Hawthorne and The Crucible by Arthur Miller.  This unit will include a focus on the novel: symbolism and allegory as keys to extending meaning in The Scarlet Letter and The Crucible as a reflection of social, historical, and cultural traditions.
Written Assessment: The Scarlet Letter by Nathaniel Hawthorne
Prompt: Choose one of the following essay questions and in approximately 3-4 pages, fully answer your chosen question being certain to make specific references to The Scarlet Letter.    

1. How does the symbolism of the letter A change throughout the story?

2. How does Pearl function as a symbol?

3. What does the rose outside the prison in Chapter 1 symbolism?  Analyze how this symbol remains significant throughout The Scarlet Letter.

In-class Conferences on Each Student’s Writing 
· Specific readings from Griffith suggested for each student; focus is on student use of diction, syntax, structure, development, style. 
· Questions and responses to the research-based phase of their analytic paper
Writing Focus Chapter 13 of Writing Essays about Literature “Essay on a Novel”
Unit 7 Celebrations of the Self: Romanticism and Transcendentalism (5 weeks)
Students’ background on the British Romantics will be applied during this unit, which spans both the romantics/transcendentalists and the realists following the Civil War.  Literature from this unit explores the development of a distinctive literary tradition in America in the early years of the 19th century.  These poems, short stories, and essays reveal how many of the American writers of this time emphasized the examination of inner feelings and emotions over reason, logic and scientific observation.  The dark side of individualism and the American Gothic tradition will also be explored.   Authors studied include: Ralph Waldo Emerson, Henry David Thoreau, Edgar Allan Poe, Nathaniel Hawthorne, Emily Dickinson, Walt Whitman, and Herman Melville.  William Faulkner’s “A Rose for Emily”,   will also be included as an extension of the American Gothic tradition.

Written Assessment:  Dickinson Poems
Prompt: You will be assigned a poem by Emily Dickinson.  Write a 2-3 page essay analyzing your assigned poem using our poetry analysis questions below.  Pay close attention to the theme of the poem.  Think about how Dickinson was influenced by the British metaphysical poets and include references to these poets/poems in your essay.  

Written Assessment:  Mood in Dark Romantics—Choose from Poe, Hawthorne or Faulkner’s “A Rose for Emily” 
Edgar Allan Poe is a master at creating a distinguishing mood in his stories and poems.  In "The Raven" and such stories as "The Cask of Amontillado", "The Masque of the Red Death", "The Pit and the Pendulum", and "The Tell-Tale Heart”. Poe creates a very distinctive and effective atmosphere.  Select one of Edgar Allan Poe's short stories or poems OR choose a work by Nathaniel Hawthorne or “A Rose for Emily”, by William Faulkner, and analyze how the author was able to create a particular mood in his stories and what effect it has on the reader.  Remember to include the various techniques the author used such as setting, imagery, tone, and suspense.
Written Assessment (Timed):  In Class Analysis of a Prose Passage: Ralph Waldo Emerson 
Prompt: Read the prose passage carefully and write an essay in which you describe the attitude of the narrator toward nature.  Make specific references to the text and show how the author uses figurative language, comparison, and contrast to convey this attitude.
Writing Focus Chapter 13 of Writing Essays about Literature “Essay on a Short Story”
Unit 8 Literature Circle: American Literature: Characters in Search of Identity (2 weeks)
Directions: Choose 1 from the list of plays and novels. If you chose a play last semester, you will read a novel this semester.  If you chose a novel, you will read a play by an American author.
You will compose a literary analysis that interprets and evaluates a novel or drama in terms of the historical, social and cultural values it contains, focusing on the literary elements of style, theme, figurative language, imagery, symbolism, tone, etc., used by the author or playwright. Research required.
Plays

Miller, Arthur.  Death of a Salesman.*
Wilder, Thornton.  Our Town.

* selection from Perrine’s Literature: Structure, Sound, and Sense
Novels

Chopin, Kate. The Awakening.
Crane, Stephen.  The Red Badge of Courage. 

Ellison, Ralph.  The Invisible Man.
Faulkner, William.  The Sound and the Fury.
Hurston, Zora Neale.  Their Eyes were Watching God.
Unit 9 20th Century Literature (8 weeks)
Approximately halfway through this unit students will have taken the AP exam.  As the date approaches, AP Released item Multiple Choice practice and a review of Cliffs AP materials provide an opportunity to discover areas of concern about the test.  Those areas are addressed with practice sessions on short selections.  Students will have read The Great Gatsby prior to the AP exam and will read Slaughterhouse-Five after the exam.

This unit provides a review of all of the major genres studied throughout the course: the poem, the short story, the novel, and the play.  Special attention is paid to women writers of the late 19th century through the 20th century such as Charlotte Perkins Gilman, Flannery O’Connor, Sylvia Plath, Meredith Oakes, Margaret Atwood, and Zora Neale Hurston.  There is also a focus on the characteristics of modern and post-modern literature as well as an application of critical schools of thought.
Selections from this culminating unit include Fitzgerald, The Great Gatsby; Oakes, Mind the Gap; Vonnegut, Slaughterhouse-Five; Robinson, “How Annandale Went Out”, “Miniver Cheevy”, and “Richard Cory”; Gilman, “The Yellow Wallpaper”; Williams, “The Red Wheelbarrow” and “Spring and All”; McKay, “America,”; Hughes, “Dream Deferred” and “The Negro Speaks of Rivers”; Hemingway, “The Short Happy Life of Francis Macomber” and “A Clean, Well-Lighted Place”; Plath, “Mirror”, “Spinster”, and “Metaphors”;  Jackson, “The Lottery”; Eliot, “The Love Song of J. Alfred Prufrock”;  Flannery O’Connor, “A Good Man is Hard to Find”; and Raymond Carver, “Errand”.
Writing Focus Chapter 13 of Writing Essays about Literature “Essay on a Poem”
Written Assessment:  The Great Gatsby
Prompt: At the end of The Great Gatsby, Nick Carraway reflects on the experiences he's had and what he has come to know of Jay Gatsby.  The novel and Nick's reflection end with the line, "So we beat on, boats against the current, borne ceaselessly into the past." 
Interpret this last line with respect to Gatsby's dreams, his achievements, and his failures. Explain the meaning of Nick's reflection and support your view with specific examples from the text.  Do not summarize the plot. Instead, explain how the events of Gatsby's life are connected to Nick's final comment. 
Written Assessment (Timed):  The Harlem Renaissance
During the Harlem Renaissance, African-American art, music, and poetry became very popular.  Based on the works you have read from that time period, write an essay explaining what message the authors of this time period were trying to communicate with their poems.  Be sure to include details and examples from various texts you have read.
Written Assessment (Timed):  Whitman & Hughes: "America" Poems
In the poems "I Hear America Singing" written by Walt Whitman and "I, Too" written by Langston Hughes, the speakers express their own perceptions of America. 
Read carefully Walt Whitman's poem "I Hear America Singing" and Langston Hughes' poem "I, Too." What attitudes do the speakers express towards America?  Write an essay in which you compare and contrast the two speakers' attitudes towards America and the techniques each poet uses to create these attitudes.
Written Assessment (Timed):  In the poem "Mirror", Sylvia Plath sheds light on the realities mirrors reflect and their importance to all of us.  After carefully reading "Mirror", write a multi-paragraph essay analyzing the author's use of poetic devices such as figurative language and imagery to convey her theme.  Use specific details and examples to explain how she uses various techniques such as sentence structure, tone, and diction.

Written Assessment (Timed):  Comparing Characters in “Everyday Use”
“Everyday Use” by Alice Walker is a short story exploring one particular culture's historical traditions.  The two sisters, although raised in the same family, have very different ideas of how to best preserve their heritage.  In a multi-paragraph essay, compare and contrast Maggie and Dee based on their motivations, personalities, and points of view with respect to preserving their heritage.  Make sure to include specific details and examples from the story in your analysis.
Written Assessment (Timed):  “The Lottery”
After carefully reading Shirley Jackson's short story “The Lottery”, consider the author's message regarding the dangers of conformity. Do you believe that someone can successfully be a member of a larger group or culture and still retain his/her individuality? In a detailed essay, articulate your position on this issue. Be sure to use specific details and examples from your reading to support your argument.  
Grading Policy
Students will be assessed on the following:




· In-class writings, discussion, and activities




· Out-of-class writings







· Completion of other class requirements (ex., 
Reading the material; vocabulary and grammar 

performance; journals)






Grades will be weighted accordingly:
Writing Assignments


40%

Homework



20%


Preparation (Having completed 
20%

readings, staying on task, etc.)

Summative Assessments/Tests
20%

Plagiarism and Cheating 

As stated in Coventry High School’s handbook: 

Academic honesty is the cornerstone of an effective education, and cheating in any form will not be tolerated. Unless your teachers specify that your work may be done in collaboration with one or more partners, all work you submit is solely your own. This includes routine homework, as well as tests and papers. Although all cheating is wrong, the punishment for it may vary with the magnitude of the offense. You will receive a grade of zero on the entire test, paper, project, or homework on which you have cheated, and you will face disciplinary consequences. More serious consequences up to and including expulsion may be included. Written referrals of cheating will be entered into your personal files, which are reviewed by guidance

counselors prior to writing letters of recommendation for post-graduate placements. Students who knowingly help or allow others to cheat are considered to be cheating and are subject to the same consequences of cheating. 

Plagiarism is the representation of someone else’s work or ideas as your own. Common examples of plagiarism include, but are not limited to, entire papers or portions of papers which have been written by someone else or downloaded from the Internet and papers which contain work of another writer which has not been properly acknowledged. Note also that papers submitted for one course may not be submitted for another course without prior approval.

Rules about cheating are meant to protect everyone by creating a learning environment which does not give dishonest students an unfair advantage over those who do their own work. Students who cheat deprive themselves of opportunities to perfect skills which will be valuable to them in their future academic and vocational

careers. 
Behavioral Expectations

· All Coventry High School rules and regulations, in addition to my own rules apply in the classroom. 


Classroom rules: 













*Be on time! The first time you are late you will receive a warning. The second time you are late you 




will receive a teacher detention.


*  Be prepared for class. This means that you are in your seat and ready to work when the bell 


rings. 
(Bring homework, books, notebooks, and writing utensils, jump/thumb drive.)



*  Be self disciplined and stay on task. 



*  Be respectful. Show courtesy and respect to all teachers, students and our classroom. 



* No food, candy or beverage (aside from water) is allowed in the classroom- no exceptions!


Failure to aide by these expectations will result in my taking appropriate disciplinary action as follows:

1. Warning and phone call home

2. Teacher detention

3. Office referral and phone call home

Tardiness and Attendance

As stated in Coventry High School’s Handbook: 

Tardiness: All students are expected to be in school at the start of the school day (7:40 am).

Any student who arrives after the 7:40 am start is expected to sign in at the office. Students will receive an office detention each and every time (s)he is tardy to school. The only acceptable excuses for tardiness will be a doctor appointment, court appointment, or a family obligation. Parents must call the school to confirm the family obligation (no parent notes will be accepted).
Absences: Loss of Credit (Unexcused & Excused Absences)

In order to earn credit for any course at Coventry High School a student must:

1. Have a passing grade

2. Have no more than 3 unexcused absences or 9 excused absences for a half-year course or 6 unexcused absences or 18 excused absences for a full-year course

Unexcused absences will result in no credit for that day. It is the students’ and parents’ responsibility to be aware of and monitor attendance. Students and parents will be notified of attendance totals on each report card. Students and parents will also be notified by mail with “Warning Loss of Credit”, and “Notice Loss of Credit” after absence totals have been exceeded. Students and parents may check absence, tardy and early dismissal totals at any time during the year by phoning the School Counseling Office at 742-7346, Ext.160. Students may appeal loss of credit to the building principal who will present the issue to faculty council representatives for

review. Please note, excessive tardies and early dismissals decrease the likelihood of winning a loss credit appeal. Attendance appeals must be filed through the School Counseling Office.
Required Texts

Casson, Allan. CliffsAP English Literature and Composition. 2nd ed. Hoboken:


Wiley, 2001.

Chaucer, Geoffrey.  The Canterbury Tales. Lumiansky, R.M., trans. New York: 

Washington Square Press, 1990.

Fitzgerald, F. Scott. The Great Gatsby. New York:  Charles Scribner’s Sons, 1953.

Hawthorne, Nathaniel. The Scarlet Letter. New York:  Dell, 1979.

Griffith, Kelley. Writing Essays about Literature. 6th ed. Boston:  Thomson, 2002.

Kesey, Ken. One Flew Over the Cuckoo’s Nest. New York:  New American Library, 


1962.

McCormick, Paul, ed. Adventures in English Literature. New York:  Harcourt Brace


Jovanovich, 1979.
Meyer, Michael. The Bedford Introduction to Literature: Reading, Thinking, Writing. 8th ed. 


New York: Bedford/St. Martin’s, 2007.
Miller, Arthur.  The Crucible.  New York: Penguin Books, 1981.

Miller, Ward S. Word Wealth. New York:  Holt, Rinehart, and Winston, 1978.

Murfin, Ross and Supryia M. Ray. The Bedford Glossary of Critical and Literary Terms.


Boston:  Bedford/St. Martin’s, 1998.

Shepherd, Robert D. Writing Research Papers. Evanston:  McDougal Littell, 2001.

Twain, Mark. The Adventures of Huckleberry Finn. New York:  New American Library, 


1959.

Vonnegut, Kurt.  Slaughter-House Five.  New York: Dial Press, 1999.

Supplemental Readings --Students read at least one play and one novel from the following lists:
Plays
Beckett, Samuel.  Waiting for Godot.
Miller, Arthur.  Death of a Salesman.*
Shakespeare, William.  Othello.*
Shaw, George Bernard. Arms and the Man.
Wilder, Thornton.  Our Town.

* selections from Perrine’s Literature: Structure, Sound, and Sense
Novels

Austen, Jane.  Pride and Prejudice.
Bronte, Emily.  Wuthering Heights.
Bronte, Charlotte.  Jane Eyre.
Camus, Albert.  The Stranger.
Chopin, Kate. The Awakening.
Crane, Stephen.  The Red Badge of Courage. 

Ellison, Ralph.  The Invisible Man.
Faulkner, William.  The Sound and the Fury.
Hurston, Zora Neale.  Their Eyes were Watching God.
Shelley, Mary.  Frankenstein.
Teacher Resources

Arp, Thomas R. and Greg Johnson. Perrine’s Story and Structure.  10th ed. Boston:  Heinle & 
Heinle, 2002.

Bloy, Barbara.  English Literature: Close Reading and Analytic Writing.  Saddle Brook: 
The 
People’s Publishing Group, Inc., 2006.
Perrine, Laurence.  Sound and Sense: An Introduction to Poetry.  7th ed.  San Diego: Harcourt Brace 
Jovanovich, Publishers, 1987. 
Web Sites

AP Central –apcentral.collegeboard.com
Multiple Choice and free response questions online—







http://apcentral.collegeboard.com/apc/members/exam/exam_questions/2002.html
CHS: http://coventryps.org/chs/index.html 

Mrs. Kendall’s: http://sites.google.com/site/chskendalleng/ 










